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ParentChild+ Logic Model  
 
ParentChild+, a research-proven home visiting model, prepares young children for school 
success by increasing language and literacy skills, enhancing social-emotional development, 
and strengthening the parent-child relationship. Three overarching goals guide program 
implementation: 1) to increase verbal and non-verbal interaction between the parent and the 
child; 2) to develop and enhance positive child behaviors; and 3) to promote and encourage 
early literacy skills.  Embedded in the model are quality assurance activities designed to help 
sites track the following outcomes: parent-child verbal and non-verbal interaction, children’s 
behavior traits and some aspect of early literacy.  ParentChild+ is delivered exclusively in the 
homes of participants.  Services are provided to parent-child dyads through twice-weekly home 
visits over a two-year period.  Each week a gift of a book or educational toy is given to the 
family, creating a permanent home-library for the family.  During the home visit, parent-child 
dyads are involved in reading, play activities, quality verbal interaction, and developmentally-
appropriate tasks.  The site Coordinator and the Early Learning Specialist also connect families 
to other community services.  
 
ParentChild+ targets families with two- and three-year-olds who face multiple obstacles to 
educational and economic success.  These risk factors include, living in poverty, being a single 
or teen-age parent, low parental education status, literacy and language barriers (e.g. immigrant 
families), and social or geographic isolation.  
 
Four major components define ParentChild+: curriculum, curriculum materials (books and toys), 
Early Learning Specialists, and supervision (Coordinators). Below is a description of each 
defining program feature.  
 
First Program Feature: Curriculum 
 
Verbal Interaction Techniques  
The Program’s curriculum is conveyed by the Early Learning Specialist (ELS) to the parent or 
primary caregiver during the home visit.  The first part of the three-part curriculum, Verbal 
Interaction Techniques, focuses on nurturing the child’s intellectual growth through conversation 
with the parent or primary caregiver.  It promotes parent-child verbal interaction around the 
books and toys.  The Verbal Interaction Techniques are made more tangible to participants and 
to the ELS through a Guide Sheet that accompanies each books and toy.  Each Guide Sheet is 
in itself a “curriculum” since it is a one-page summary of the intellectually stimulating 
components of the Program’s version of the “hidden curriculum.”  It is a “hidden curriculum” 
because the ELS does not directly teach parents but instead models for them reading, play, and 
conversation activities.  The ELS receives a Guide Sheet for each week’s new book or toy and 
distributes copies of the same Guide Sheet to the program participants (Levenstein, 1988). 
 
Positive Parenting Behaviors 
The second part of the three-part curriculum is the twenty items of Positive Parenting Behavior 
(Baumrind, 1967), modeled by the ELS throughout the two years of home visits.  These items 
include:  responding verbally to the child’s verbal or nonverbal requests for attention; verbalizing 
affection toward the child; and clearly verbalizing child expectations.     
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Social-Emotional Development 
The third part of the curriculum focuses on helping children develop not only their language and 
cognitive skills but also their social relationships as they pertain to their inner selves and to the 
world of work, play, and ideas.  Thus, the Program goal, achievable mainly through the practice 
of “Positive Parenting”, is to foster children’s Social Emotional Competence (Levenstein, 1988).   
 
Second Program Feature:  Curriculum Materials (Books and Toys)  
The “curriculum materials” comprise the second critical Program ingredient.  For each Program 
cycle the twelve books and eleven toys are of good quality – sturdy, attractive, available at most 
book or toy stores and, most importantly, cognitively stimulating at a variety of levels.  As noted 
earlier, the books and toys are gifts for the family and they provide a focus for both the child and 
parent, sparking verbal interaction between them.  They are often the first children’s books or 
reading materials and the first educational toys in the home.    
 
Third Program Feature:  Early Learning Specialists 
Early Learning Specialists (ELSs) are primarily paid paraprofessionals, most of whom are 
former program parent-participants and/or community residents.  All ELSs are trained together 
in an initial sixteen-hour training workshop and in weekly ELSs supervisory meetings throughout 
the Program.  They are trained not to be social workers or teachers but to focus on modeling for 
parents how to utilize the three parts of the curriculum while reading, playing and talking with 
their children.  The Early Learning Specialists meet weekly during each Program year with the 
Coordinator.  They learn the Verbal Interaction Techniques for each new book or toy by role-
playing and reviewing the Guide Sheets.  They also get support and counsel for the issues they 
encounter in home visits and which they note in their Home Session Records (Levenstein, 
1988).    
 
Fourth Program Feature:  Supervision (Coordinators)  
The Site Coordinator is responsible for the effective implementation of ParentChild+.  The 
Coordinator is typically a professional in a field closely aligned with the Program, such as, early 
childhood or parenting education, nursing, psychology or social work.  The Coordinator must be 
knowledgeable and caring about interpersonal behavior, values and attitudes in families.  
Essentially the job of the Coordinator is to pull together the three other elements of the Program 
– Early Learning Specialists, curriculum materials and curriculum – to form a smoothly working 
and effective whole.   
 
Overview of Model Graphic  
The logic model graphic is intended to provide a visual description of ParentChild+.  The logic 
model summarizes the Program’s theory of change—the way in which services are intended to 
change the lives of children and families.  It shows how ParentChild+’s vision and mission, 
goals and objectives, and key elements are translated into ParentChild+ services which then 
result in specific changes or outcomes for families.  
 
The logic model provides a general picture of how ParentChild+ is intended to work.  The model 
presupposes fidelity.  However, within a particular context, additional implementation strategies 
or minor modifications to the model may be necessary to best address families’ needs.  
Implementation may be modified to address cultural match, or offered in conjunction with other 
early childhood services, as determined by local decision makers. 
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Quality Indicators (Home Visits) 
Quality indicators for ParentChild+ home visits are understood as process (P) and/or outcome 
indicators (O).  Below is a list of indicators used to monitor quality assurance and program 
fidelity:  

 
1. Early Learning Specialists are flexible about the scheduling of Home Visits, offering day, 

evening and/or weekend visits to families.  (P) 
 

2. Home Visits include the Early Learning Specialist, child/ren and one or more of the 
following:  parents, primary caregiver, and/or multi-generational family members.  The 
child and primary caregiver who regularly participates with the child must be present for 
a visit to take place. (P)  

 
3. Home visits are provided to one family at a time. (P) 

 
4. Home Visits are conducted in the home to build on the primary learning environment of 

the family.  In rare situations, when extenuating circumstances exist, personal visits can 
be delivered in a mutually agreed upon site outside the home.  (P) 

 
5. Home Visits last 30 minutes and occur twice a week.  If there are multiple children in the 

family in the target age group, visits will be extended.  (O) 
 

6. Home Visit frequency is mandated in order to be an approved replication and meet the 
Program’s public and private funding source requirements.  Each replication site may 
have its own funding sources; however, each site is also required to meet National 
Center replication requirements. (P/O)  

 
7. The Program offers twice weekly visits during each program cycle.  The complete 

Program is offered over two years. (O) 
 

8. Home Visits are completed twice per week per family for a minimum of 23 weeks in each 
of two consecutive cycles.  Each participating family receives a minimum of 46 weeks of 
visits over two years. (O) 
 

9. Early Learning Specialists build and maintain rapport through interaction that is 
responsive to each family member’s interpersonal style.  (P/O) 

 
10. Early Learning Specialists deliver Home Visits from a strengths-based approach, 

including commenting on strengths of the parents or primary caregiver during each visit.  
Early Learning Specialists model positive parent-child verbal interaction through reading, 
playing, and conversation using books and toys that are gifts to the families.  The Early 
Learning Specialist focuses on the Program’s curriculum – modeling for parents, 
activities, and techniques that increase the quantity and quality of parent-child 
interactions. (P/O) 

 
11. Early Learning Specialists demonstrate a range of communication techniques that are 

well-matched to the family’s communication styles.  Techniques may include active 
listening, open-ended questioning, prompting, allowing parents time to respond, and 
appropriate use of silence.  Early Learning Specialists are modeling these techniques for 
parents to use with their children.  (P/O) 
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12. Early Learning Specialists apply knowledge of adult learning styles in the delivery of 
personal visits.  Adult learning styles are not a focus of this Program – the focus is the 
parent-child dyad’s verbal and non-verbal interaction.  (P) 

 
13. Early Learning Specialists share information about parenting skills and child 

development in ways that are respectful of families’ behaviors and cultural norms.  Early 
Learning Specialists model positive parenting skills and interaction with child. (P/O) 

 
14. Early Learning Specialists apply knowledge of the parenting role and how that role 

develops and changes.  Early Learning Specialists apply knowledge of verbal 
interaction. (P/O) 

 
15. Early Learning Specialists partner with families to establish a rapport and achieve child 

development and parent goals that are developmentally appropriate for their children 
and within the scope of the Program.  The focus of the Program is to engage in reading, 
play, and conversation that is developmentally appropriate. (O)  

 
16. Early Learning Specialists understand and maintain professional boundaries in working 

with families.  The level of involvement with family members is defined by job 
responsibilities, program policies, and ethical considerations.  (P) 

 
17. When Early Learning Specialists observe parenting behavior that raises concern about 

safety of the child, the Early Learning Specialists report to the site Coordinator who 
meets with the family.  The Coordinator makes any referrals to appropriate agencies in 
accordance with state law and the local site’s policies.  (P) 

 
18. Home visit activities respect family needs and concerns and are conducted in 

accordance with the child’s developmental level.  (P/O) 
 

19. Early Learning Specialists integrate the five essential components of a personal visit 
(rapport; respect for culture; parental involvement techniques; modeling of reading, play, 
and conversation activities; and parents’ knowledge of their children) within each home 
visit. (P/O)  

 
20. Before each Home Visit, Early Learning Specialists (P/O): 

• Review the book or toy to be brought to the home that week 

• Review techniques for working with the parent and child on the specific book or 
toy  

• Review the guide sheet that applies to each book or toy 

• Review the home visit report on the previous visit 
 

21.  Early Learning Specialists observe the following during each home visit (P): 

• Parent-child verbal and non-verbal interaction 

• Child and parent response to book or toy  

• Child’s language development 

• Changes in child’s environment 
 

22. Early Learning Specialists inquire about child’s interest in the book or toy from the 
previous visit and observe how much the book or toy has been used between visits. 
(P/O)  
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23.  At each home visit, Early Learning Specialists involve the parent and child in an age-

appropriate parent-child activity. (P/O) 
 

24.  Early Learning Specialists demonstrate developmentally appropriate activities that 
increase vocabulary and model concepts in a developmentally appropriate manner.  
(P/O) 

 
25. Early Learning Specialists model, individualize and adjust the parent-child activity to 

ensure both parent and child success with activity. (P/O) 
 

26. Some home visits include craft activities. (P) 
 

27. At each home visit, Early Learning Specialists engage in a book sharing or play activity 
which requires parent involvement. (P/O) 
 

28. Early Learning Specialists encourage parents to foster literacy in the home environment 
by modeling reading with their children and playing with toys, engaging their children in 
literacy activities, and providing literacy materials for their children’s use. (P/O)  

 
29.  Early Learning Specialists facilitate families’ continued participation in home visits 

through use of one or more of the following strategies (P): 

• Leaving a reminder about the next visit with the family 

• Leaving door hangers when a family misses a visit  

• Providing a refrigerator magnet with the times of the visits 
 
In addition to a strong commitment to internal quality assurance measures, ParentChild+ has 
been externally evaluated and has demonstrated positive effects on child and parental 
outcomes (e.g., Kamerman & Kahn, 1995; Lazar & Darlington, 1982; Levenstein, Levenstein, & 
Oliver, 2002).  One of the most striking findings from ParentChild+ research is that participation 
in the Program as a toddler is associated with higher rates of high school graduation some 16 
years later (Levenstein, Levenstein, Shiminski, and Stolzberg, 1998).  In a study conducted in 
Pittsfield, Massachusetts, 84% of the low-income, high-risk children who participated in the 
Program graduated from high school, compared with 54% of those in the randomized control 
group.  The 123 ParentChild+ graduates even had higher graduation rates than the overall 
graduation rate in Pittsfield, graduating at a rate the same as that of middle-income students 
nationally.  Since those who received the intervention were randomly assigned to that group, it 
is unlikely that graduation had to do with self-selection effects.  Furthermore, language tests 
administered when the students began the program as toddlers indicated no differences 
between ParentChild+ group and the control group, suggesting that later differences in 
academic achievement were not due to fundamental differences in ability or home environment 
(pre-intervention) between the two groups. 

 
Levenstein, Levenstein, & Oliver (2002), in a quasi-experimental design, compared first graders 
who had participated in ParentChild+ to first-graders in their community and state on school 
readiness in twelve areas (e.g., fine and gross motor skills; ability to identify differences and 
similarities in visual and auditory stimuli; ability to classify, compare, and sequence stimuli; and 
receptive and expressive communication).  On this measure, ParentChild+ graduates were 
indistinguishable from others in the state, even though all children in the ParentChild+ group 
were from low-income, high-risk families.  When compared with children from similar socio-
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economic backgrounds (free lunch-eligible and minority), the ParentChild+ graduates’ rates of 
passing the first-grade school readiness measure were significantly higher than their peers.  
 
In 2002, a five-site study of graduates of ParentChild+ at kindergarten age was conducted in 
New York by New York University (Allen et al, 2007).  The purpose of this evaluation was to 
identify the effects of ParentChild+ upon the school readiness of the children and the 
involvement of their parents.  Results indicated that despite the challenges of limited English 
proficiency, low parental education, immigrant status, and poverty, children who had 
participated in ParentChild+ were performing similarly to their peers on a variety of school 
readiness measures and that their parents were as involved in their education as better-off, 
better educated parents.  ParentChild+ graduates and their more advantaged peers were 
indistinguishable in the following areas: 
 

• Teacher-reported measures of early literacy  

• Social Awareness  

• Three aspects of social competence as measured by teacher reports 

• Ability to understand the basics of books as well as basic story comprehension 

• Ability to name colors and count objects   
 
The results of this study suggest that ParentChild+ is a highly effective program for preparing 
children for kindergarten, since it puts into place three key aspects of later school success:  

• Social competence skills 

• Parental involvement  

• Early literacy skills  
 
ParentChild+ model was designed and is implemented by its replication sites with ongoing 
“evaluation” as a critical and central component.  This evaluation-minded approach leads to 
opportunities to carefully and systematically identify and measure outcomes for more precise 
evaluation of both the field and successes at the individual replication site level.  One reason we 
are able to continually monitor the effects of the Program is that the model is deliberately 
focused on a few specific “outcomes”.  Thus, we help all our replication sites collect and track 
data on parent-child interaction, children’s behavior traits, and early literacy development 
through both pre- and post-measures and ongoing data collection (e.g. Home Session Records 
on each of the twice-weekly home visits).  These data enable us to document the results we are 
most concerned with, each family’s trajectory and progress from when they enter the Program 
to when they complete it.  This “process” research approach allows us to better understand how 
family support programs can adapt to the ever-changing demands of at-risk families.  On-going 
collaborations with New York University, University of California at Irvine, and Lehigh University, 
among other institutions, demonstrate the desire for objective evaluation and nationally situates 
ParentChild+ as an effective option for serving the diverse needs of educationally 
disadvantaged communities.   
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